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INTRODUCTION 
CHAPTER I 
INTRODUCTION 
Background of the study* During the school year 1957-1958, a 
request was made of the Amherst-Pelham Regional School Committee "by 
interested members of the community that the marking and reporting 
systems employed by the Amherst-Pelham Regional High School be examined 
and evaluated. The main criticism of the existing system was the use 
of a cumulative mark on the formal report card. Some parents felt that 
the use of a separate mark for each marking period rather than a 
cumulative mark, which is an average of all work done during.the school 
year to date, would be a better indication of pupil progress. 
The school committee requested the superintendent of schools to 
form a committee of high school and junior high school teachers with 
the responsibility of studying the marking system with a view to 
possible recommendations for.change. In the fall of 1958, a committee 
was organized with Richard M. Johnson of the high school faculty 
serving as chairman. The other members included A. Lawrence Swift of 
the high school and Mrs. Alice Stanne and Mrs. Sonia Wexler of the 
junior high school faculty. James Vickerson, a teaching fellow and 
graduate student of the School of Education at the University of 
Massachusetts, was appointed research associate. 
In October, 1958» the committee agreed to make a survey of the 
grading practices of a number of New England school systems similar to 
the Amherst-Pelham Regional School District in size or organization. 
Although the use of the cumulative mark was the first concern, the 
3 
study would include a look at many other phases of marking and reporting 
to determine if a general revision was necessary* Subsequent recommends*-* 
tions of the committee were to he based on the study and an analysis of 
current practices through education literature* 
The committee was aware from the start of the complexity of the 
problem facing them. ’’Reporting a pupil*s progress is not the simple 
thing it at first seems to be. As we delve into the problem we find 
ourselves involved in the whole philosophy of education, policies of 
1 
marking and promotion, curriculum, and instruction*” Because of their 
complexity as pointed out here, marking and reporting practices present 
a perennial problem to school systems and finding an acceptable solution 
to this problem is a constant concern of educators. 
Adding to the difficulty of this.problem is the fact that the 
solutions vary for each school system. Schools have different specific 
objectives because of their location, nature of the community served, 
size of the system, and innumerable other reasons. Amherst is a 
community that includes within its boundaries two institutions of higher 
learning. The presence of Amherst College and the University of Mass¬ 
achusetts contribute to the uniqueness of this town and directly affect 
the nature of the school system. Approximately 70$ of the high school 
population is enrolled in the college preparatory course. The committee 
had to keep in mind that their recommendations and any subsequent 
changes made in the marking and reporting systems as a result of this 
study would have to enable the secondary schools of the Amherst-Pelham 
^Strang, Ruth, Reporting to Parents, p. vii. 
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Regional School District to provide the parents and students with a better 
evaluation of student progress based on the objectives of the school 
district. 
Procedure of the study. Perhaps the most important contribution of 
the study is that it outlines a sound procedure for evaluation and 
revision of marking and reporting systems. 
The committee decided that a questionnaire form would be used to 
obtain information from as many New England school systems as appropriate. 
The following information was requested: 
1, Type of symbols used (e.g. letter marks, numerical marks, etc.). 
2. Methods of marking subjective criteria such as effort, attitude, 
* 
conduct, and citizenship. 
3, The use of the * normal curve* in arriving at marks. 
4. Changes made in the marking and reporting systems in the past 
ten years and the reasons for the changes. 
5* Number of marking periods used. 
6. Methods of reporting to parents. 
7. Use of the cumulative mark on the report card. 
8. Types of criticism received from parents, students, and 
teachers of the systems used. 
9. The superintendent *s opinion of the advantages and disadvantages 
of the system of marking and reporting student progress that is employed. 
The questionnaire was mailed under a letter of transmittal from Mr. Ralph 
Goodrich, Superintendent of Schools of the Amherst-Pelham Region. Also 
enclosed was an explanation of the Amherst-Pelham Regional High School 
marking system. Before the questionnaire was mailed, master sheets 
5 
were designed for tabulating the returned information. 
The school systems contacted were selected because of their 
similarity to the Amherst-Pelham Regional School District in one or more 
of the.following ways: 
1> A regional school district* 
2. Serves a college community* 
3. A member of the New England School Development Council (here¬ 
after referred to as NESDEC) and serves a community population between 
5,000 and 20,000. 
4. Serves a community population between approximately and 
20,000 and does not fall into one of the first three categories. 
A few college communities such as Boston, Worcester, Springfield, 
Hartford, and New Haven were not contacted because of the size of the 
respective school systems. This gave the committee a final list of 
142 school systems. This number was considered sufficient based on the 
possibility of approximately. 100 returns. (Exactly 100 completed 
questionnaires were returned.) 
For tabulating purposes, each item on the questionnaire had four 
corresponding master sheets. The returned questionnaires were separated 
into the four categories by which the school systems were selected. The 
information was entered on the master sheets .which were kept in a loose- 
leaf binder by category for ease of handling* The results were tabulated 
in December for the purpose of submitting an initial report and again at 
the end of January for the final report. 
On January 5» 1959» the initial report was submitted to Superin¬ 
tendent of Schools Goodrich. It outlined the results of the questionnaire 
6 
through December, the nature of the information obtained, and the possible 
conclusions and recommendations that would be presented as a result of 
the study. 
On February 5, . 1959, the final report of the results of the study 
was submitted to Mr. Goodrich for presentation to the Amherst-Pelham 
Regional School Committee at their monthly meeting on February 9, 1959* 
The report included tables of results, a list of other information . 
available, and the recommendation and conclusions of the researcher. 
Also included were the final recommendations of entire report card 
committee and copies of the new high school and. junior high school 
report cards that were recommended for adoption. 
Each significant trend obtained from the results of the question¬ 
naire was evaluated in terms of the expressed aims of the Amherst- 
Pelham Eegional secondary schools. This evaluation was taken into 
consideration in formulating the recommendations included in the final 
report. 
Before submitting the final report to the school committee, the 
recommended report card forms were approved by the secondary school 
administrators and the faculties of these schools. 
Limitations of the study. The results of the study are of limited 
value because the participating school systems were selected for specific 
characteristics of the community they serve and the nature of the school 
systems themselves. 
Only certain phases of marking and reporting systems are included 
in the study. There is a definite emphasis on the reporting to parents 
phase of the study because this was the main consideration of the 
7 
Amherst-Pelham Region. The study does not attempt to cover all of the 
intricacies of evaluating and marking student progress. 
It was necessary to use a questionnaire because of the number and 
wide-spread locations of the participating school systems. In order to 
keep the questionnaire as brief as possible, some items that could have 
been included were omitted in favor of more pertinent ones. Since the 
questionnaire asked, in part, for a self-evaluation of their marking and 
reporting systems by the various superintendents, the completeness and 
total objectivity of these replies may be subject to some doubt. 
The questionnaires were sent to the superintendents of the selected 
school systems. Because of the close schedule on which the committee 
was working, it was mailed at an inopportune time of the school year. 
During November, these administrators were involved in school budgets 
and this fact undoubtedly affected the percentage of returns and the 
completeness of those questionnaires that were returned. 
Organization of the remainder of the -problem. Chapter II includes 
an overview of current theories and principles of marking and reporting 
and the reactions of educators in the field to current practices. It 
looks at marking and reporting as parts of education in general. 
Chapter III outlines the results of the questionnaire and Chapter IT 
includes the summary and conclusions based on the information contained 
in Chapters II and III. Chapter V presents the final recommendations of 
the report card committee and the action taken by.the Amherst-Pelham 
Regional School District as a result of the study. 
The questionnaire and related materials, the participating school 
/ 
systems, and the old and new reporting forms of the Amherst-Pelham 
secondary schools are found in the Appendices* 
CHAPTER £1 
A GENERAL VIEW OF SOME PRINCIPLES AND ACCEPTED PRACTICES 
CF MARKING AND REPORTING 
CHAPTER II 
A GENERAL VIEW OF SOME PRINCIPLES AND ACCEPTED PRACTICES 
OF MARKING AND REPORTING 
In the course of examining a marking and reporting system, many 
questions arise involving the philosophy and principles "behind this 
phase of education. The inswors to these questions are necessary in 
order to properly evaluate present practices and make revisions. 
Inquiries such as ’’Why do we mark anyway?” must "be completely and 
intelligently satisfied "before you can proceed. Educational literature 
provides many suggested answers to these questions. A thorough review 
of reliable sources is not only logical "but necessary. 
As we proceed through this chapter, many statements will mention 
only marking or only reporting. Since they are so closely related and 
i i 
ideas and recommendations pertaining to one can often "be applied to the 
other, no. further differentiation will he made between them unless it is 
necessary. Also, it has been pointed out that marking and reporting 
methods vary from school to school as the specific educational objectives 
of these schools vary. You will find some conflicting opinions and 
contradictory statements in this chapter and the individual school 
system must weigh each in terms of its own objectives and choose accord¬ 
ingly. 
What is a mark? A mark is a symbol that is used to indicate a 
i 
student*s achievement or progress in a particular phase of his school 
work. It is easy euough to state what a mark is but the big question is 
what the mark means. McNally mentions the difference between ’’hard” and 
11 
1 
’’easy” markers* Using a hypothetical example, two teachers teaching 
the same subject may give the same student an entirely different mark 
\ 
for this course. One teacher may not require the same degree of 
accuracy as the other, or one may consider preparation of assignments 
most important while the other gives more weight to the results of 
objective testing. Brimm indicates that some teachers mark academic 
achievements by means of objective criteria but that most teachers 
temper test results with attitude, effort, etc. The degree that these 
subjective criteria are used is usually not defined and many reports are 
2 
falsified1 by not indicating all the criteria used. These subjective 
ratings are based on the teachers* judgments and often lack consistency 
in criteria used and standardization in considering the relative weight 
of these criteria. It is easy to understand the controversial nature of 
marking when it is so difficult to explain a mark. 
jSSLAQ. y.e. Education is a complex and immensely important 
process. The student*s future depends a great deal on how much he gains 
during his school life. The importance of education makes it necessary 
to evaluate a student*s progress and achievement to get an indication of 
what he is capable of doing. An evaluation of past achievement, serious-' 
ness of purpose, interest, and cooperation are fair standards for 
judging him. Marking in the above areas, and even other areas, is valu¬ 
able to the student for self-evaluation and to those people who may be 
McNally, Harold J. Report Card Report." NBA Journal TT.TV 
(September, 1955) p. 350 —— 
^Brimm, B.^P. **Report Cards-Yesterday and Today.w The Clearing 
House XXXIII (September, 1958) p. 17 *- -^ 
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associated with, the students vocational and educational planning. Our 
present marking systems should not he professed as the final answer to 
the evaluation problem, hut, generally, they are the most practical 
systems so far devised. 
Evaluation of academic achievement. In secondary schools the major 
emphasis of most marking systems is placed on the. evaluation of the 
students1 academic achievement and justifiably so. With the current 
emphasis on education and accelerated or advanced placement school .pro¬ 
grams, it is necessary for educators to he realistic about marking. 
Leading teachers and parents to believe that academic achievement marks 
are not important is, in a way, betraying the students. As our college 
age population increases at a rate faster than college and university 
facilities, a standard for evaluating prospective students for admission 
to institutions of higher learning becomes more important. High school 
marks are an important part, if not the most important part, of this 
evaluation. Encouraging the student to work to the maximum of his 
ability becomes, more and more, a prime duty of the teacher and the 
parent. The above should not imply that the college bound students* 
needs dictate the policies used because industry uses much the same 
criteria in choosing its employees from the commercial and vocational 
curricula. 
f,Like most other secondary schools, our faculty, and I believe our 
public,.generally favor the traditional letter grade reporting plan 
3 
(ABODE).M This five-point grading system is probably the most popular 
3 
-'Bates, George S. UA Two-Way Reporting System.” The Bulletin of 
the National Association of Secondary-School Principals XL (September 
1956) p. 68 
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method of marking in public schools today* Of 216 high schools of a 
h 
midwest era state, 95$ use the ABODE plan* Many feel that this plan is 
not the answer* Strang believes that ABODE marking emphasizes competi— 
" .. 5 
tion and does not show whether a student is working to his capacity* 
Brimm says that ABO marks .give the less apt student a false sense of 
values and false security. Also, they do not push the superior student 
6 
to his limit because he may be able to get A*s with little studying* 
' ' " .. .. 
To date, many other types of marking symbols have been used. A 
popular system, which was and is used more on the elementary level but 
has been tried on the high school level, is the use of SI3H marks ($** 
- 
satisfactory, U-unsatisfactory, H^honor). These marks have very little 
7 
diagnostic or guidance value because of their breadth. They are 
definitely limited in evaluating progress or decline and student capacity. 
The variations of the letter and numerical marks are too numerous to list 
here, but a few are indicated in Table VII of Chapter III. 
Explanation of the letter mark. A range of numerical values is 
often used to explain the meaning of letter marks. This range varies 
among school system. The following are examples of a few of those that 
are in use: 
4 
Phillips, Beeman N. ”Characteristics of High School Report Cards.” 
The Bulletin of the'National Association of Secondary-School Principals 
XL (September, 1956) P* 65 
^Strang, Ruth. Reporting to Parents p. 10 
^Brimm, B. P* op. cit. p* 1? 
7 
Strang, Ruth. op. cit. p. 10 
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A - 90-100 A - 95-100 
\ , 
A - 95-100 
B - 80-89 B - 88-94 B - 85-94 
C - 70-79 C - 80-87 o
 1 Cri
 
D - 60-69 D - 74-79 D — 65-74 
J — 59 and- Below B - 73 and. Below F - 64 and below 
In the overall picture, the value of this type of mark explanation is 
questionable* Although some teachers feel that the use of numerical 
equivalents makes it easier to explain the letter mark and an average 
of marks, there are certain inconsistencies* It may he fairly easy to 
obtain an accurate numerical average in the objective mathematics and 
sciences, but it is extremely difficult to do so in English and Social 
Studies. The use of subjective exams and other evaluative methods 
■ 
involves too much judgment by individual teachers, even in one school 
system, to label the numerical average as reliable. In addition, it can 
certainly be said that all mathematics and science teachers do not mark 
their objective exams the same way. 
Most school systems use an explanatory phrase or term to indicate 
the meaning of the . letter mark based on the results of the questionnaire 
used in this study. Some do this in addition to using numerical equi¬ 
valents while others just use the explanations. Two systems frequently 
used are: 
A - Excellent 
B - Above average 
C - Average 
D - Below average 
3? - Failing 
A - Excellent 
B — Good 
0 - Fair 
D - Passing, but unsatisfactory 
F - Failing 
15 
What does •‘average11 mean? Needless to say, it means something different 
in each school system because of the differences in their students and 
their marking policies* ’’Excellent*" in one community ipay be ’’average” 
in another* The use of this term stresses competition* Although the 
second set of explanations does not say very much, it is more desirable 
than the first because it eliminates the inaccuracies and conpetition 
among individuals derived from the ”average” connotation. 
Competitive marking. Matching the 10 year old with IQ, 80 and the 
10 year old with IQ 120 is unfair to both just as it would be unfair to 
oppose an 80 lb. boy with a 120 lb. boy in a wrestling match. Classroom 
competition in academic achievement between individuals with widely 
varying abilities and capacities is undermining the true values of an 
education. Although some teachers and parents feel that the competitive 
systems are essential for motivation, this is false and has been proven 
so by research. A teacher can substitute more effective motivational 
devices in lieu of threats of failure. This would seem to lend to a 
8 
happier school situation. Wrinkle states, 
The elimination of the competitive marking system would 
conpel teachers to depend more on intrinsic motivation, 
worthwhile materials, and sound methods of instruction, 
by depriving poor teachers of the whips by which the child 
is forced to engage in meaningless activities through 
procedures which are unlikely to be conducive to continued 
activity. 9 
Macomber*s criticisms of competitive grading are: 
Otto, Henry J. ”Competitive Marking Systems.” The Maine Teacher 
XV (October, 195*0 P* **5, 66-7 
• 9 
Wrinkle, William L. Improving Marking and Reporting Practices 
p. 64 
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1. Grades as such are very poor indications of a pupil*s progress 
and at times are actually misleading* Grades are relatively meaningless 
unless the parent knows the exact "basis upon which a grade has "been 
assigned "by a particular teacher* 
2. Competitive grading is harmful in its psychological effects on 
many pupils* 
3* Motivation is extrinsic rather than intrinsic. 
4. Competitive grading ’’gets in the way” of modem teaching. 
10 
Cooperation has to give was to competition. 
Conpetition should not "be eliminated but the area of concentration 
should "be shifted. Bather than have the student compete with his class¬ 
mates, he should "be competing with his own ability and capacity. 
The normal curve. Macomber points out that an evil of conventional 
marking and reporting is the rigid conformity to the so-called ^normal 
11 
curve.” It is difficult to define ’’normal” or ’’average?’on the com- 
\ 
monity level. Without using a means of evaluating with respect to the. 
total population, there is no justification for the use of this device. 
As pointed out earlier, what may be average in one community may be at 
the extreme right of the curve in another. Advocates of the normal 
curve on the individual school basis are subjecting students to unfair 
and false labeling. 
Evaluation of subjective criteria. As our education system has 
evolved from the Latin Grammar School, the enphasis has gradually been 
10 Macomber, Ereeman Glenn. Teaching in the Modern Secondary 
School p. 230—4- 
11Ibid. p. 235 
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shifted from the subject matter to the student. Our present philosophies 
include the importance of educating the whole child. As these philo¬ 
sophies come to realization we must have a system of evaluating our 
success in this area. Although there is a tendency to combine character 
traits such as behavior with achievement in a single grade or mark, 
which is not an educationally sound practice, there has been a trend 
toward the inclusion of separate evaluations for work habits and person- 
12 
ality traits. 
Evaluating these.subjective criteria is by no means an easy or 
*cut and dry1 process. For example, many schools are marking students 
in citizenship. Of citizenship Phillips states, ”What this actually 
13 
means is anybody *s guess.” If we are going to mark these traits, we 
must clearly define them so that there is no doubt what the evaluation 
is. 
There is little doubt that evaluations of effort and attitude, 
conduct, and citizenship, if propBrly used and defined, will give all 
concerned a clearer overall picture of the students* growth and develop¬ 
ment. The method used for reporting can be that of subscripts or exponents 
to the achievement mark, but a separate mark or marks for these areas 
are more desirable as long as the connection between them and the 
achievement evaluation is not overlooked. 
The marking period. Marking periods are time intervals into which 
the school year is divided for marking and reporting purposes. This time 
12 
Phillips, Beeman N. op. cit. p. 67 
13Ibid. p. 65 
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interval should he long enough to allow changes in the student to take 
place. Often the marking periods are arbitrarily chosen to divide the 
school calendar into convenient time gaps. For example, the 4O-week 
school year is divided into four 10-week periods. 
With regard to marking periods Haist reports, ’’Recent research 
indicates that four to six times a year, with a definite swing toward 
the lower number of formal reports, is most prevalent. Informal, 
interim notes are often used to supplement the regularly issued reports.” 
As this statement suggests, formal reports are usually issued at the end 
of each marking period. Emphasis on informal reports, parent-teacher 
conferences, and notes has tended to reduce the number of marking 
periods during the school year. These other means of reporting compen¬ 
sate, to some extent, for the limitations of formal reports and the 
realization of these limitations has pointed <?ut the ineffectiveness and 
lack of necessity for frequent formal reports. Reporting should take 
place when an appreciable change takes place in the student or his work. 
The report should be made at the time of the change, regardless of 
whether it is at the end of a marking period or not. This concept 
reduces the need for a rigid schedule of frequent marking periods. 
Reporting to parents. Many modern educators hold the opinion that 
the chief purpose of a reporting plan is ”to make available to parents, 
and also to the teacher, that information which will enable them to work 
^Haist, A. B. ”Is It Time for a New Type of Report Card?” 
The Bulletin of the National Association of Secondary-School Principals. 
XLII ' (April, 1958) p."39~ 
19 
15 
together most constructively for the best growth of the child.” 
Although academic achievement is a main consideration, this statement 
includes much more. McNally elaborates by offering, 
Equally important are those learnings which will cause 
children to use their facts and skills constructively and 
will enable them to establish positive and fruitful human 
relationships in their daily living. These latter are 
rarely marked or reported on.^6 
To accomplish this some schools are sending letters home rather than 
report cards. However, the results of this method are not always as 
17 
good as it was hoped they would be. 
To eliminate some of the shortcomings of present reporting systems, 
Brimm suggests that the report ,card be discontinued, but it must be 
replaced with something better. Since this would meet with much resis¬ 
tance, we probably would be wise to keep the report cards and supplement 
them with other means to make the entire process more meaningful. He 
indicates that the following tools and methods have proven valuable in 
helping students and parents understand the progress in school: 
1. The use of standardized tests gives the relationship of the 
student to the total population by use of ^orms.1 
2. Self-evaluation often is considered the ’’ultimate in evaluation.” 
Unfortunately it is in limited practice today and merits more utilization. 
3* Teacher-pupil conferences can help the student understand hin>- 
self in terms of his school experience. 
"^McNally, Harold J. op. cit. p. 350 
l6it>ia. p, 351 
17It.ld. p. 351 
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4. Regularly scheduled parent—teacher conferences give opportun¬ 
ities to discuss all phases of school work with the parent and promotes 
18 
more people to become interested and involved in guidance. 
Supplementary reports have taken many forms and most have some 
value. The use of parent-teacher conferences, letters, notes, warning 
cards, and others have proven good means of communication between the 
school and the home. Denver, Colorado, public schools make effective 
use of the PTA. Through this medium parents are oriented to the Denver 
schools and are given a thorough explanation of the ^hy1 and the 'what* 
19 
of the marking and reporting methods. 
We must not confine the reporting process to a one-way system. The 
parent has a great deal of valuable information that can help the teacher 
understand the student and help him adjust accordingly. Bates points 
out a system that has been used in the Logan, Utah, High School and which 
has shown success. The first report of the year by the teacher included 
an overall evaluation of the general qualities of the student. At the 
same time the parent submits a report concerning the student to the 
teacher. After both reports have been examined, a parent-teacher con¬ 
ference is held and the reports are discussed. The conferences are held 
during one whole day and evening with over 90$ participation by the 
parents. The benefits of this two-way reporting system are given as 
follows: 
18 
Brimm, B. P. on. cit. p. 18—9 
^Woody, Wilford H. "Reporting to Parents." The Bulletin_ of the 
National Association of Secondary-School Principals. XLI (October, 1957) 
p. 66 
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1. It gives less emphasis to formal grades during the early part 
of the semester and encourages more attention to the pupil*s personality 
and participation. 
2. It recognizes that in many cases parents have as much informal 
tion to contribute to the teacher as the teachers to the parents* 
3* It improves rapport between teachers and parents* 
A. It improves the likihood of interviews (conferences), providing 
each part with essential information on all phases of the pupil*s school 
and home adjustment. 
20 
5* Teachers are more aware of pupil problems. 
This system of reporting has definite merit as outlined in its list of 
benefits. Although it is a departure from conventional reporting, it 
should be given careful consideration when investigating a means of 
making reporting more meaningful. 
Another system that will be discussed at greater length in relation 
to .Amherst is the use of what Keller refers to as the ”dual grading 
system.” Marks of ABODE are reported in relation to the quality and 
quantity of the student*s work. The student receives a mark of S or U 
on his abilities, efforts, and other pertinent factors that merit indi¬ 
vidual consideration. As a result of the use of this system at College 
High School, Keller observes: 
1. Better teaching because teachers must study the background of 
the students. 
2. It insures better use of a standardized testing program. 
2o 
Bates, George S* o~p. cit. p. 69—71 
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3. It is closest to accepted theories and principles of evaluation 
of secondary school teaching than any other system. 
4. Many students improved when they learned the teacher thought 
they could do "better. 
5* A "better "basis for determining future success than a single 
mark. 
6. Reliability of marks has increased. 
7* It helps the student understand himself "better. 
8. Parents have a "better idea of what the student is capable of 
doing.. 
9* Parental pressure has diverted from ”do as well as Johnie is 
doing1* to **do as well as you are capable of doing.** 
10. Teachers consider it an improved system. 
21 
11. It is well received and supported by parents. 
The main feature of this system is the elimination of competition 
between students and the emphasis on the student working to his ability 
and capacity. The system is referred to as a marking or grading method, 
but it has greater implications and values from the reporting aspect. 
Reporting to parents is an essential administrative function. The 
individual school should endeavor to devise the most effective system, 
22 
keeping in mind that **all reporting should be positive and constructive.” 
Practicality must be kept in mind also. Some large school systems such 
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Keller, Irvin A. ”An Evaluation of the Dual Grading System.” 
The Bulletin of the Rational Association of Secondary-School Principals 
XXXIX (November, 1955) P* 3&r45 
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McNally, Harold J. op» cit. p. 351 
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as in Denver, Colorado, and Massillon, Ohio, are making effective use of 
23 
IBM machines and cards. In these cases automation proves helpful, hut 
can not he considered desirable for most systems. Besides the expense 
involved, this method eliminates some of the personal qualities that a 
report of student progress should have. It is difficult to convey 
genuine interest and individual consideration through a machine. 
It has heen mentioned that some type of report or correspondence 
should he sent to the parents when an appreciable change takes place in 
the students* work. To insure that this report is prompt and will reach 
its destination, Woody suggests that it he mailed home at the end of the 
semester (or marking period) and that any other report concerning a 
24 
failure also should he mailed. This method can he expensive in both 
time and money hut is worthy of consideration, possibly with some modifi¬ 
cation. 
It has heen pointed out that in our present reporting methods the 
report card is a universally accepted device. Phillips states that the 
25 
report card Mis the main link between the school and the home.” 
Snyder agrees by offering, ”The teachers and administrators believe that 
the report card, intended primarily for parents, is the most important 
26 . 
written message the school sends home.” Strang elaborates further, 
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(April, 1958) p. 36 
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Accurate and diagnostic reports invite parents to 
participate in the education of their children* They 
suggest to teachers and administrators the need for changes 
in the curriculum. Reports that show the progress of the 
class and individuals in it give the teacher new insights 
into his methods of teaching, and thus lead to improved 
instruction.^7 
The preceding statements indicate what report cards should “be. 
What they should he and what they are are too often very far apart. 
Tradition plays its part in report card forms and this influence is un¬ 
desirable in many cases. Traditional report cards are under fire. Of 
them Douglass states, 
i 
There has been in recent years ... strong reaction 
against the traditional report card. It is coming to he 
believed that this sort of reporting to parents about 
students is not only a poor and inaccurate report about 
the pupil, his progress, his needs, his growth, and his 
status, but that it is a poor .public relations activity, 
antagonizing as it does many pupils and parents and 
developing misunderstandings . . . between parents and the 
school.2^ 
Returning now to what a report card should be, the following is an 
overall statement of the objectives of a good report card as described 
by many educators: 
In addition to reflecting the philosophy and nature 
of school life and supplying information about the 
studentte progress in his studies, the card should also 
inform parents about the social adjustment, emotional 
maturity, and physical development of their children.^9 
Although this is a general picture of what is desired, certain limitations 
of report cards must be kept in mind. The card is only a written message 
27 
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and someone has to spend the time to make it out. If it includes too 
0 ■ 
much information or an attempt is made to include everything that possi** 
bly can he reported on* the administrative and clerical chores involved 
will render it impractical and of even more limited value. Snyder 
offers, MOne pitfall that had to he avoided was making sure that we did 
not wind up creating a Frankenstein^ monster that would hury our teach- 
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ers under a mountain of clerical work.*1 
When considering report cards, Wrinkled experienced observation 
should he kept in mind, 
I have never seen one (the perfect report form) and I am 
sure you haven11. I douht if there is one. For what might 
he good in one school might not he good in another. Each 
school has to work out its own forms and practices on the 
basis of its own objectives, its own philosophy, and its 
own staff.33- 
Educators .have come to realize that the report card isn*t doing the 
job completely. It must he supplemented with some other means in order 
to make reporting more meaningful and the valuable part of the education 
process it should he. As pointed out earlier, reporting has a main ob¬ 
jective of indicating to the parent any appreciable change in the work 
of the student. The formal report is not always issued at the time this 
change takes place. If a student*s work is changing for the worse.(or 
for the better), the parent should be notified as soon sis possible. The 
use of warning cards, notes, letter, conferences, and.telephone calls to 
the parents are effective means of accomplishing this. 
A report card that is practical from a clerical point of view can 
^Snyder, I. W. op. cit.. p. 36 
-^Wrinkle, William L. op. cit. p. 4 
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not possibly include all the information necessary to give a clear over¬ 
all picture. This limitation must be compensated for, especially in the 
case of students who are not doing good work. Parent—teacher conferences 
promise to be the best solution to the problem of making reporting conw 
32 
plete and properly interpreted. Douglass indicates that conferences 
are a good public relations procedure and lists the following advantages: 
1. Get to know the parents* 
2. Make friends with them. 
3* To pool information concerning their youngsters. 
, 33 
4. Plan. together with them. 
Beyls ion. Hevision of marking and reporting systems should be the 
result of constant or periodic evaluation of the system in use. As the 
objectives of education change, the separate phases of education must 
change accordingly. Constructive change is desirable but it is ,5not to 
say change is in itself desirable, for change for the sake of change can 
34 
never be an acceptable educational objective.” Haist suggests that it 
is time to change report cards when the following deficiencies are rec¬ 
ognized in the present practices: 
1. There has been a recent curriculum revision in the schools which 
is not provided for. 
2. The present cards are limited to academic achievement. 
3* There is no personality rating. 
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4. There is no report of social and emotional development. 
\ 
5* There is no report of physical and health development. 
6. There is no provision for student self-analysis. 
7* It is difficult to mark and record. 
8. It is difficult for parents to understand and interpret. 
9* The report has not been developed cooperatively. 
10. There is no provision for improving the guidance function of 
the school. 
11. There is no analysis of reasons for unsuccessful achievement. 
12. It is difficult to administer. 
13• If Is not part of the total education process. 
14. Eeports are issued too frequently. 
15* It has been some time since the system has been cooperatively 
reviewed. 
Although the author only mentions report cards, many of the above could 
be applied to marking in general. Most of these points have been mentioned 
in this chapter. 
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When revision is being considered, McNally makes the following 
suggestions for improvements 
1. All teachers should be involved although committees have the 
major responsibility. Every teacher1s ideas should be discussed by the 
committee before final recommendations are made. 
2. Parents should be involved through representatives on the 
35 
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committees and in discussions of plans and proposals in room meetings 
and at PTA gatherings. 
3* The economic conditions, national origins, and the general 
environment of the community should he taken into consideration. This 
is important in determining what information the parents expect and want 
to know about their children in school. 
4. The new methods should he flexible and varied by using the 
many types of reports to parents mentioned in this chapter. 
It seems that secondary schools are hesitant to change and that 
37 
report card revision in high schools is proceeding at a slow rate. 
Tradition is not the only cause of this. Marking and reporting present 
some of the most controversial problems in education today. Much has 
been written on this subject and, although most theories are basically 
the same, there are enough differences to confuse the issue. Most of the 
controversy and confusion stems from trying to determine where the major 
emphasis should be placed. Should we stress subject matter or are we 
most interested in social values? High schools are progressing in re¬ 
lating methods to objectives but seem to feel that throwing this whole 
question of marking and reporting open will leave themselves open to 
criticism and endless debate. This hesitancy can be traced to the college 
preparatory function of the high school. For the most part this is 
tradition and does play a large part in the present Status quo* attitude. 
Many high schools are still subject-centered and the more traditional, 
methods of marking and reporting are justified as serving the purpose. 
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It is questionable if report cards which include one letter mark in each 
subject area that covers academic achievement and all the other factors 
affecting academic achievement even serve this purpose. 
38 
Wrinkle suggests the following as '’possible departures from 
conventional marking:" 
1. Manipulate. the symbols with the possibility of using SUH or H, 
H-, Sf>9 S, S- marks. 
2. Supplement the letter marks with the various methods of report- 
ing on conduct and citizenship. 
3. Use parent-toacher conferences to reduce the likihood of mis¬ 
understandings • 
4. Make a fundamental change involving a 'different* approach such 
as check forms or informal letters to parents. 
Wrinkle points out the advantages and disadvantages of each of these 
methods and it seems that most of them are changes for the sake of 
change. They are .of little value unless done with direction within each 
individual school. 
There is no question that revision has started to take place in the 
high schools. The present emphasis on education has caused many of these 
schools to examine their objectives and curricula. Revision will he 
relatively slow but the pace will increase and, if the methods are thor¬ 
ough, we will see a vast improvement in marking and.reporting procedures 
as well as in secondary school education in general. 
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CHAPTER III 
RESULTS OF THE qUSSTICMAIRE 
CHAPTER III 
RESULTS OP THE QUESTIONNAIRE 
This chapter is a presentation of the data obtained from the one*-* 
hundred completed questionnaires received from the various New England 
school systems. These results are a good indication of what is being 
done in our secondary schools in the field of marking and reporting* As 
previously pointed out, the participating school systems were selected 
because of their similarity to the Araherst-Pelham Regional School District 
and these systems are listed in Appendix B. A copy of the questionnaire 
can be found in Appendix A. 
A further explanation of the categories in which the school systems 
were placed is in order here. The heading "RegionalH includes the 
regional high schools in Massachusetts. 51 College Town” includes the New 
England school systems serving a community in which a college or univer¬ 
sity is located. Some of the larger communities were excluded as indicat¬ 
ed in Chapter I. School systems which belong to the New England School 
Development Council, a nonprofit research and advisory association, and 
serve a community of between 5>000 and 20,000 total population are listed 
under "NESDEC". These systems are located in all six of the New England 
states. The ’'Others" are New England school systems which serve a total 
community population of between approximately 5>000 and 20,000 and do not 
fall into one of the other categories. Table I shows the states in 
which the school systems which had questionnaires returned are located. 
The majority of school systems are located in Massachusetts. 
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TABLE I 
RELATIONSHIP OP SCHOOL SYSTEM CATEGORIES TO STATES 
Regional College Town NESDEC Other Total 
Massachusetts 12 7 36* 10 65* 
Connecticut 0 2 5 5 12 
Maine 0 4 4* 1 9* 
New Hampshire 0 3 3* 2 8* 
Rhode Island 0 
4 
0 3 0 3 
Vermont 0 3 3* 3 9* 
Total 12 19 54* 21 106* 
♦ Some NESDEC school 
regional. 
systems are also listed under college town and 
For the purpose of indicating. the schools contacted and the percent¬ 
age of return, two tables are used. Table II is a breakdown by states. 
Table II contains the exact overall figures for the survey. The totals 
in Table III are somewhat higher because some school systems fell into 
more than one category as indicated by an asterisk (*). The results in 
Table III are listed under the four categories by which the systems were 
selected. 
In regard to the duplication in tabulation, the school systems 
appearing in more than one category in Tables I and III will be listed 
only under '’Regional” or College Town” in the remaining tables. The 
results in Table IV and all subsequent tables are listed under the school 
system categories used for the purpose of this report. 
33 
TABLE II 
PERCENTAGE OP RETURNS BY STATES 
Contacted Returned $ of Return 
82 62 76$ 
17 12 71$ 
15 8 53$ 
11 7 63$ 
5 3 60$ 
12 8 67$ 
Total 142 100 70$ 
TABLE III 
RETURNS BY CATEGORY 
Contacted Returned 
Regional 14 12 
College Town 31 19 
NESDEC 69* 54* 
Others 38 21 
Total 152* 106* 
♦Some regional and college town school 
and are included in both categories. 
systems are also members of NESDEC 
The prime impetus was given this study "by the question of whether or 
not to use a cumulative mark on the report card. The results to this 
Massachusetts 
Connecticut 
Maine 
New Hampshire 
Rhode Island 
Vermont 
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on the questionnaire will he given first consideration here. 
On page 2 of the questionnaire the respective superintendents were 
asked to indicate whether the mark a student receives on his report card 
covers his work for the current marking period only or for the school 
year to date. 89$ indicated marks for the current period only and 2$ 
use hoth a separate mark for the current period and a cumulative mark. 
Although it was not specifically asked on the questionnaire, fifteen 
superintendents pointed out that their secondary schools use a mid-year 
average (a cumulative mark at the mid-year point in addition to the 
separate marks for each marking period) • The figures on this point un— 
doubtedly are not complete hut are worthy of note. Table IV shows a 
definite preference for the separate mark for each marking period. A 
USE 03T 
TABLE IV 
THE CUMULATIVE MARK 
Cumulative Separate Both for 
each period 
Also a mid¬ 
year ave.* 
Regional 1 10 1 2 
College Town 2 17 0 6 
NESDEC 5 43 0 6 
Others 1 19 1 2 
Total 9 89 2 
Percent 9$ 89$ 2% 
♦Not asked specifically on questionnaire so figures are incomplete. 
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few superintendents indicated that they have changed from cumulative 
marks to separate marks during the past ten years, while no changes were 
shown in the opposite direction. 
To continue in the reporting phase of the study, the questionnaire 
asked for an indication of the methods used "by each school system for 
•% V * -- - —*"■■■"■ ' 
reporting to parents. Table V shows that 99% (this item was left blank 
on one questionnaire) of the participating school systems use a form of 
the formal report card in their secondary schools with 36% supplementing 
the report card with parent-teacher conferences. No school systems used 
TABLE V 
METHODS OP REPORTING- TO PARENTS 
Report 
Card 
Conference 
Only 
Both of Blank 
These 
Warning 
Cards* 
Regional 8 0 4 0 3 
College Town 12 0 7 0 5 
NESDEC 27 0 20 1 10 
Others 16 0 5 0 5 
Total 63 0 36 1 23 
Percent 63$ 0$ 36$ 1% 23$ 
♦This item was 
are incomplete. 
not asked specifically 
► 
on the questionnaire so the figures 
a method of only conferences. Although not asked, twenty-three superin¬ 
tendents indicated that they use either warning cards or warning notes 
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to the parents* These are sent home during the marking period. Usually 
the warning card is scheduled to he sent home at the middle of the 
marking period and it indicates the subjects in which the student is 
doing poor or failing work. In the cases of college preparatory students 
these cards are often used to indicate work that is below certification 
standards. Notes and letters to the parents are not scheduled but are 
used to keep the parents informed of any appreciable change in the 
students* work. The changes for the worse are the ones that usually are 
indicated. 
The trend toward fewer marking periods as indicated in Chapter II 
is substantiated by the returns of this study. 74$ of the schools are 
shown to be using a system of four marking periods during the school 
year. (See Table VI.) Of the schools using six periods, most of them 
TABLE VI 
NUMBER OP MARKING- PERIODS 
4 5 6 
Regional 10 l 
r 
1 
College Town 14 l 4 
NESDEC 37 6 5 
Others 14* 4* 4 
Total 75 12 14 
Percent 74$ 12$ 14$ 
♦One system uses 4 in the high school and 5 in the junior high school. 
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are located in Vermont, Connecticut, and Hew Hampshire, It is interesting 
to note that one regional school recently changed from four to six mark¬ 
ing periods* However, this seems to he the exception rather than the 
rule. 
On the questionnaire the emphasis in the area of marking was placed 
on the type of symbols used and the general meaning of these symbols. 
An attempt is made here to separate the methods of marking objective 
criteria (academic achievement) end subjective criteria (character traits 
and habits, etc.) if such a separation is evident or in practice. 
The types of symbols used in the evaluation of objective criteria 
are many. For the purposes of indicating them in Table VII, these types 
have been placed in general categories. Within each category there are 
minor differences but these differences are not of much consequence to 
the purposes here. For example, a school system included in the ABCDF 
category may use symbols of ABODE. 
Of the answers received for this questionnaire item, there are tw?o 
noteworthy results. First, 77$ of the schools use a five-point system 
(ABCDF or equivalent) of marking which is consistent with the national 
trends indicated in Chapter II. Second, only two school systems are 
still using numerical marks. 
The category labeled V*s and -*s" includes those systems which use 
letter marks and /*s and/or -*s after all or some of the letters. One 
such system includes A/, A, A~, B/, B, B-, C/, C, 0~, D, and E. 
Included in the '’others'1 are systems of marking such as ABC; H (High), 
AA (Above Average), Ave (Average), BA (Below Average), L (Low), U (Fail); 
ABCDEF; and AB/BCDEF. Most schools in all categories are using Inc. or 
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I to indicate '’Incomplete1* in subjects in which the student must make up 
work before a regular mark is given* 
The questionnaire did not ask specifically if the participating 
secondary schools use numerical equivalents to the letter marks. How** 
ever, fifty-one of the superintendents either indicated numerical equiv¬ 
alents on the questionnaire or enclosed report card forms on which nume2>- 
ical equivalents were noted. (See Table VIII*) These numerical equiv¬ 
alents were so varied that, for all practical purposes, it is unnecessary 
to include them here. It should be pointed out that even though there is 
no standardization they may be of some value in comparing the meaning of 
an A or a B in different school systems. Of course this comparison is 
SYSTEMS INDICATING- THE 
TABLE VIII 
USE 0E NUMERICAL EQUIVALENTS 
Regional College Town NESDEC Others Total 
6 11 20 14 51 
for interest sake only because of the difficulty in determining the 
meaning of marks between school systems. 
There are quite a few differences in the various school systems 
pertaining to the passing mark. D i3 generally considered "poor” or 
"passing but unsatisfactory", but in a few cases D is failing or 2 
credit. Of those schools using a numerical equivalent to letter marks, 
the passing mark is indicated as either 60, 65» 70, or as high as 75. 
The most common passing averages are 60 and 70* 
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Table IX indicates that 70$ of the participating school systems use 
some type of mark that covers subjective criteria only. These marks 
also take many forms, the most common being exponents or subscripts to 
the achievement (objective) mark, or an entirely separate mark. The 
areas that are marked generally include conduct or behavior, effort or 
attitude, and citizenship. Few schools give marks for all of these 
traits. Some mark one or two of these areas separately or combine two 
or more in one mark. The most common types of marks for these phases of 
school life are numerical, such as 1-excellent, 2-good, 3-fair, 4—poor. 
SCHOOLS USING A MARK 
TABLE IX 
FOR SUBJECTIYE CRITERIA ONLY 
Yes Included in 
overall mark 
No provision 
for subjective 
Regional 9 3 0 
College Town 14 4 1 
NESDEC 34 12 2 
Others 13 5 3 
Total 70 24 6 
Percent 70$ 24$ 6$ 
Twenty-four superintendents pointed out that their secondary schools 
include the rating of the subjective criteria in one overall mark that 
includes academic achievement also. Six superintendents indicated that 
there is no provision for subjective criteria in their secondary school 
marking systems. 
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When asked what type of subjective rating was included in the 
academic achievement mark, in the cases of those school systems that did 
not use a mark to cover objective criteria only, the most common reply 
» 
was !(Teachers* judgment.” This rating undoubtedly covers innumerable 
aspects of the students* work and habits and it seems impractical or 
impossible to attempt to define it here. 
The questionnaire asked if the school systems have made changes in 
their marking and reporting procedures during the past ten years and 
asked for the reasons for changes if they were made. Sixty of the 
participating systems have changed during this period (see Table X). 
SCHOOLS 
TABLE X 
CHANGING- MARKING SYSTEM DURING THE PAST TEN YEARS 
Yes No Blank 
Regional 7 4 1 
College Town 11 7 1 
NESDEC 32 16 0 
Others 10 11 0 
Total 60 38 2 
Percent 6o$ 38# 
: 
„
 
Of the schools changing their marking systems in the past ten years, 
the most common changes are: 
1* Making the system more compact, complete, and easier to under-* 
stand^ This is a very broad and general statement. It encompasses the 
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numerous minor changes, and even major changes, that help to make the 
marking system more meaningful to all concerned* This revision is 
usually reflected in the report card also and makes it a more effective 
instrument by eliminating the weaknesses that have made it ambiguous and 
incomplete. The remainder of the changes listed are more specific and 
outline most of those intended in this area. 
2. Make more provision for subjective criteria* This includes 
adding provisions for evaluating the student as a member of the school 
community and indicating whether he is doing justice to his own abilities. 
Conduct, attitude, and citizenship marks are included in the system for 
the first time or are made more inclusive and more easily understood. 
3* Change from four to five letter grades* In some cases the use 
of ABCS1 has given way to the use of the five-point system of ABCDF to 
make better provision for the student of low ability but who shows will¬ 
ingness to learn* 
4. Change from numerical to letter grades. This has been done in 
a few cases to eliminate the unjustifiable use of the ’'exact1’ numerical 
average. It seems that, generally, this change took place long before 
1948 in most school systems. 
5* Change from cumulative marks to separate marks for each marking 
period. Those making this change felt that the separate marks give a 
better indication of the students’ progress (or lack of it) at any time 
during the school year. The student can not coast and, by the same 
token, improvement is noted. 
6. Narrow or broaden the range of each mark and give fewer high 
or low grades. This change is easier to interpret if you consider the 
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point at which the respective school systems started. Schools using 
three or four marks and, on the other hand, schools using six marks or 
/®s and — ®s both tended toward the five-point marking system. Schools 
that felt that high grades were being obtained too easily or that too 
many low grades were geing given adjusted their systems and methods of 
marking accordingly* Schools using ABC1T marks changed to ABCDF marks 
* 
and narrowed the scope of each mark while cutting dovm on the number of 
failures. 
More than a few school systems were said to be in the process of 
study and revision and others were preparing to start* 
Generally, it can be said here that the changes were made to give 
the parent, the student, and the teacher more information to work with; 
were made to make the marking system easier to interpret; and were made 
to the system more meaningful by including a more complete evaluation of 
the student in the total school community. 
Table XI shows the number of secondary schools indicated as having 
received criticism cf their present marking and reporting systems. These 
criticisms originated from three sources; the parent, the student, and 
the teacher (see Table XII). There may be some doubt about the complete¬ 
ness of these figures because the superintendents were asked to voluntar¬ 
ily submit this information. This is not to suggest that information was 
deliberately withheld, but it is possible that some tended to look at the 
brighter side of the picture. 
In some cases the parents, students, and/or the teachers criticized 
the same phase of the system. The following is a list of the four gen¬ 
eral areas into which these criticisms fell: 
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1« Not giving the parents enough information. 
2. Not enough provision for students of low ability. 
3. Difficulty in interpreting marks and report cards. 
4. Too much competition in the marking system. 
TABLE XI 
SCHOOLS REPORTING CRITICISM PROM PUBLIC 
Yes No Blank 
Regional 
1 
3 8 1 
College Town 1 17 1 
NESDEC 12 35 1 
Others 17 0 
Total 20 77 3 
percent 20$ 77$ 
TABLE XII 
SOURCES OP CRITICISM 
Parents Students Teachers 
Regional 2 0 1 
College Town 1 0 0 
NESDEC 7 2 
« 
11 
Others 2 0 2 
Total 12 2 14 
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These may he considered of limited value when not associated directly 
with particular marking systems; hut, this would he rather cumbersome 
for the purposes of this report. These general areas have been pointed 
out here to bring to light some points that should he kept in mind when 
evaluating and revising the marking and reporting system. 
The form headed ?! Amherst Regional High School Marking System,” 
which is found in Appendix D, was enclosed with the questionnaire. With 
reference to this form under the section entitled ”Suggested Percentage 
of average of normal class,” the superintendents of the participating 
school systems were asked to indicate if the distribution of marks in 
their system generally coincided with those suggested. Although it was 
not specifically pointed out, these suggested percentages conform closely 
to the so-called ’’normal curve.” Table XIII shows the results of this 
i 
inquiry. 
SCHOOLS 
TABLE XIII 
INDICATING CONSISTENCY WITH SUGGESTED PERCENTAGE 
Yes No Blank 
Regional 8 2 2 
College Town 17 1 1 
NESDEC 31 14 3 
Others 15 5 1 
Total 71 22 7 
71$ 22$ 7$ Percent 
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The figures and percentages received as a result of this question¬ 
naire are generally consistent with those reported in the Massachusetts 
1 
Department of Education*s Studies in Secondary Education* Parts A and 
B of this publication are results tabulated from the 1956-57 Bienniel 
Surveys of Massachusetts High Schools (Part A) and Junior High Schools 
(part B)• The figures in this publication are based on 24l reporting 
schools and include all types and sizes of school systems which limited 
its value to comparison purposes only for this study. 
There are only two differences worthy of note between the results of 
this study and the results in the Department of Education report. This 
study shows only 9$ of the schools using cumulative marks and a total of 
70$ using a mark for subjective criteria only. Part A of their report 
shows approximately 35$ of the high schools using cumulative marks and 
only approximately 45$ of the high schools using a separate report card 
2 
mark for conduct, effort, and citizenship. Perusal of the referenced 
report is recommended for those involved in the study of secondary school 
marking and reporting. 
The information received on the questionnaires was handled with total 
objectivity. Any replies that were ambiguous or difficult in any way to 
interpret were disregarded. The information included in this chapter, 
in addition to the information obtained in Chapter II, served as a basis 
for the recommendations to the Anherst-Pelham Regional School Committee. 
Office of Secondary Education, Massachusetts Department of 
Education, Studies in Secondary Education Number 2 (October, 1958) 
p. 15-7, 66-9 
^Ibid. p. 17 
CHAPTER IV 
SUMMARY AMD CONCLUSION'S 
CHAPTER IV 
SUMMARY AM) CONCLUSIONS 
Marking and reporting are often criticized phases of our education 
system. There are educators who feel that our present marking and 
reporting systems should be completely revised and a few have expressed 
the feeling that marking, does not contribute to the education process 
1 
and should be eliminated. However, probably all of our schools are 
using systems of evaluation and, for all intents and purposes, some can 
be deemed fairly practical. It has been pointed out that we should not 
profess these present systems as the answer to the evaluation problem; 
but, with continuous evaluation and purposeful revision they will be 
/ 
improved over the years. As far as eliminating marking is concerned, 
this probably v*ill not be done, at least not in the forseeable future. 
It can be stated that marking and reporting have a place in our 
present system of education based on the objectives of education in re¬ 
lation to our society. As a result of the enrphasis on the scientific 
method, the concrete proof of our success in educating students is based 
on the results achieved as measured by the schools and reported to those 
persons concerned. There is no doubt that the elimination of marking 
would remove a couple* problem, but a process that is worthwhile is 
bound to have its problems. The alleviation of.these problems is one 
satisfying step in the achievement of our goals. 
Although definite sources of the opinion that marking should be 
eliminated are not cited in the preceding chapters, this feeling is 
occasionally found in educational literature or expressed verbally by 
persons related to education. 
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One of the main criticisms of marking is the use of competition 
between individuals. This can he traced, in part, to a tendency toward 
conformity to the normal curve in marking by some schools. Applying the 
normal curve to one school system in relation to the marks within that 
school system is unfair to the students because the normal curve shpuld 
be based on the total population and not one relatively small group. 
The student should be challenged to compete with his own ability and 
capacity rather than the abilities and capacities of others. This can 
be achieved to some extent by reporting scholarship marks in relation to 
individual effort, attitude, and behavior. This indicates the value and 
place of the rating of subjective criteria as a supplement to academic 
achievement marks. 
i 
Reporting of student progress and achievement should be done when 
a significant change takes place in the student. This has brought about 
an emphasis on informal methods of reporting such as notes, conferences, 
telephone calls, etc. It has started a trend toward fewer formal reports 
and the use of fewer rigidly defined marking periods. 
The increased.use of informal reports evolved because of an addi¬ 
tional observation. The generally accepted use of the five-point 
marking system (ABCDF) along with the rating of the subjective criteria 
has been recognized as having definite limitations. It is impossible to 
indicate a student*s progress during a whole school year on a small 
card. Larger and more inclusive cards are cumbersome and impractical. 
The informal exchange of ideas between the teacher, the parent, and the 
student has proved a valuable supplement to the formal report card. The 
parent-teacher conference has limitless implications for more effective 
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reporting; but, like the other methods of reporting, it has its adminis¬ 
trative problems which have to be and can be solved* 
This study has been conducted in relation to one school system and 
the recommendations derived can not be applied directly to other systems. 
The recognition of a sound procedure for examining and revising the 
marking and reporting system is of greater importance than the recommen¬ 
dations themselves. As a result of the success of this study in 
achieving its purposes, the following procedure is offered: 
1. Kecognize and define the problem. 
2. Appoint a committee giving them the major responsibility of 
studying the problem and making recommendations. 
The committee should: 
3- Survey educational literature to determine the opinions and 
recommendations of leading educators and to find the reactions of 
educators in the field to the practices that are in use. 
4. Select as many school systems as possible that are similar in 
some respect to your school system. 
5* Obtain information from the above school.systems concerning 
their methods and policies related to the problem. 
6. When the information from 3 and 4 has been compiled, record 
significant trends and recommendations applicable to your specific 
problem and formulate your recommendations. 
7* Submit the recommendations along with a complete report of the 
study to the administrators and teachers of the schools concerned for 
their examination, revision, and/or approval. 
8. Submit the final report and recommendations to the school 
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committee for their action. 
During this procedure it is important to he aware of public relations 
and the reactions of the parents to the progress of the study, in out¬ 
line of the application of this procedure in the Amherst-Pelham Regional 
Secondary Schools is presented in Chapter V. 
As a result of this study, two major questions have arisen that 
bear directly on the problem. (These questions may have been answered 
in part as we proceeded but there is still something missing. We have 
not fully satisfied; 
1. How do you make academic achievement evaluation approach total 
objectivity? 
2. How do you briefly and yet completely define effort, conduct, 
and citizenship for marking and reporting purposes? 
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CHAPTER V 
ACTION TAKEN BY THE AMHERST-PELHAM SECONDARY SCHOOLS 
AS A RESULT OP THE STUDY 
On January 27, 1959, Richard Johnson, Chairman of the Report Card 
Committee, met with the faculty of the Amherst—Pelham Regional High 
School and presented the findings of this study* He submitted a series 
of recommendations to the faculty for their consideration* These pro¬ 
posed changes in the high school marking and reporting systems included; 
1* Use a separate mark for each marking period rather than the 
present cumulative system* Also included would be a mid-year cumulative 
average, appearing on the report card at the end of the second marking 
period, which would enable the high school to retain the advantages of 
the cumulative system. The midyear average is particularly significant 
in the Amherst-Pelham Region because of the high percentage of college 
preparatory students. The administrative chore of transcripts, which 
usually call for the mid-year mark of the student for the year during 
which they are requested, is executed easily when this information is 
available directly from the student records. 
2, Use four marking periods during the school year rather than the 
five now in use* This facilitates the use of the mid-year average and 
gives ample.time for significant changes to take place in the students* 
school work. It is also consistent.with the national and local trends 
indicated in the preceding chapters. 
.3. Break down the subjective ratings into two or three categories 
(e.g. effort, conduct, citizenship) to narrow the area covered by each 
5^ 
mark and to give the parent a better evaluation of the student regarding 
these subjective criteria, especially for students whose achievement 
t ■ - - 
marks are suffering because of lack of interest, unsatisfactory behavior, 
etc* 
4. Add a section on the report card to . indicate the desire of the 
teacher to hold a conference with tiie parent. This is a more efficient 
means to notify those parents that the teacher would most like to meet 
with that a conference is desired. This notification is made at the 
time when all are most aware of the student evaluation. 
5. Indicate on the report card the numerical range of each letter 
mark to give the mark more meaning. Although this is not considered as 
a very desirable practice by some educators, the committee, after lengthy 
consideration, felt that it would be of good advantage to the Amherst- 
Pelham.Regional High School at the present time. 
6. Completely eliminate the use of "average11 in designating the 
meaning of marks. This, along with an effort or attitude mark, will 
help place competition with one's own ability ahead of competition 
between individuals. 
Also included, although not in the form of.a formal recommendation, 
was consideration of eliminating the mark of 0/. This mark has been 
used in the high school as an incentive mark for college preparatory 
students in light of the fact that a mark of B is necessary for college 
certification in'this system. This incentive mark is rendered unnecessary 
by the use of effort marks that would indicate to some students who 
received a C on their report cards that they could obtain an A or a B 
with more effort. 
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The high school faculty approved all of the formal recommendations 
hut decided to retain the Of mark because it has proven to he a valuable 
instrument in the past* They felt that the new effort marks would have 
to prove themselves a desirable substitute before further action could 
be taken* 
The approved marking symbols and their explanations to be usea in 
the Amherst-Pelham Regional High School are: 
Academic Achievement 
A - Superior 90-100 
B - Good 80-89 
Of - Can be ’’Good” 
with added effort 77-79 
G - Pair 70-76 
D - Passing but 
unsatisfactory 60-69 
F - Failing Below 60 
Inc - Incomplete due to excessive absence 
Effort 
1 - Consistent high enthusiasm and effort 
2 - Good 
3 - Lack of effort hinders achievement 
4 - General lack of effort 
Conduct 
1— Good 
2 - Generally good 
3 - At times unsatisfactory 
4 - Unsatisfactory 
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On February 4, 1959» Mrs Stanne and. Mrs. Wexler, the committee 
members from the Amherst—Pelham Regional Junior High School, met with 
the faculty of their school and presented the findings of the study and 
the recommendations of the committee. The recommendations for the 
junior high school were essentially the same as those for the high school 
to insure a uniform marking and reporting system in the Amherst-Pelham 
Secondary Schools. However, in view of the differences in the objectives 
of the junior high school based on the characteristics of the age group 
of its students, there were three modifications or additions to the 
recommendations made for the high school. They were: 
1. The notice that a parent-teacher conference is desired should 
be made on a separate form to be sent home with the report card rather 
than on the report card itself. The junior high school committee mem¬ 
bers felt that this phase of reporting is of greater importance in their 
school. The enclosed would be noted by the parents and returned to the 
teacher with proposed times for the conference. 
2. After the parent*s signature on the report card, space should 
be provided for comments by the parent. Since the parent*s signature 
only indicates that he or she has read the card and not that they neces¬ 
sarily approve of it, these comments give the teacher some indication.of 
the parent*s reactions before a parent-teacher conference takes place. 
3* The junior high school schedules homeroom periods while the 
high school does not. Also, the objectives of the junior high school 
put more stress on the social attitudes and development of the student. 
To provide for these, a section should be included on the report card for 
marking the students in "homeroom citizenship11 and "school citizenship." 
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Homeroom citizenship is a subjective evaluation of the students* coop¬ 
eration end general attitude and contribution to the homeroom activities 
made by the homeroom teacher* School citizenship is a subjective 
evaluation of the students* overall cooperation and respect for the 
school, its personnel, and the other students while they are participar- 
ting in assemblies and extracurricula activities, passing in the corri¬ 
dors, and using the cafeteria. Reports by three teachers of a student*s 
abuse of his privileges or failure to contribute to the general well¬ 
being of the school community would result in an unsatisfactory mark in 
citizenship. The above would be the general policy; but, the .circuit- 
stances and degree of the offense would have to be considered. The 
shortcomings of this evaluation were recognized easily by the committee, 
but careful administration of this phase of student evaluation will 
result in a higher degree of student awareness of their responsibilities 
to the school and its members. 
The junior high school faculty approved all of the recommendations 
as presented. The approved marking symbols and their explanations to be 
used are essentially the same as those to be used in the high school 
for indicating academic achievement, effort, and conduct with the excep¬ 
tion of the use of 0■/. The marks for citizenship include: 
E - Excellent 
G- - Generally good 
S - Fair, satisfactory 
U - Unsatisfactory 
Both the high school and junior high school will use the "passing 
but unsatisfactory** explanation for an achievement mark of D. This is 
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used in a number of schools and is not as contradictory as it at first 
seems. In the Amherst—Pelham Secondary Schools a student who receives 
a mark of D in an academic subject will get credit for the course, but 
he will not be allowed to take a more advanced course in that subject 
field without improving the D mark in this course. 
Prior to and during the period that the high school and junior high 
V 
school faculties were considering the recommendation of the committee, 
the researcher presented the findings of the study and the recommendations 
of the committee to the school administrators. They expressed their 
approval and enthusiasm for the recommended changes. 
With the approval and consent of the teachers and administrators, 
the committee presented its final report of findings and recommendations 
to the Amherst-Pelham Regional School Committee at their regular monthly 
meeting on February 9, 1959- After listening to the report of the results 
of tne study by the researcher and the recommended changes in the marking 
and reporting systems by Mr. Johnson and Mrs. Wexler, the committee voted 
unanimously to accept all changes as recommended. 
i 
Copies of the new report cards to be used in the Amherst-Pelham 
Regional Secondary Schools as of September, 1959, can be found in Appendix 
F. The present reporting forms are included in Appendix E. 
The Report Card Committee has planned to use the press, the Parent- 
Teachers Association, and bulletins to provide the parents with a thor¬ 
ough explanation of each mark and what it represents. The students will 
be oriented by the teachers at the beginning of the 1959-60 school year. 
Although it is not a part of this study and a discussion of it is 
not included in this report, the student permanent record card is a 
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closely related instrument to marking and reporting. The members of the 
Report Card Committee have been given the responsibility of designing 
a permanent record card that will make provision for the changes that 
have resulted from their recommendations. 
APPENDIX A 
TEE QUESTIONNAIRE 
questionnaire 
Return questionnaire to Mr. James Vickerson, School of Education, 
University of Massachusetts, Amherst, Mass* (stamped, addressed envelope 
enclosed)* If .practical, please enclose a copy of any report cards or 
forms you use, and any information you have published concerning your 
marking system. 
If any of the items <?n this questionnaire are answered on the forms 
or publications you enclose, reference to.the form or publication will be 
a suitable to these items. If necessary, use the back of the question¬ 
naire to answer questions or make remarks. 
Your name and the names of your schools will not be mentioned in 
connection with the answers you give on this questionnaire in any reports 
made by the members of the committee concerning this study. 
I. GENERAL INFORMATION 
Name and location of school system ___ 
Superint enden t _'  
Name of schools? (l) High School __ 
(2) Junior High (if any) ______ 
(3) Number of students in elementary schools. 
Plan of grade organization (circle one)? 
6-3-3 6-6 8-4 Other_ 
II. MARKING SYSTEM 
Indicate the symbols used in your system and the meaning of each 
(e.g* A - Excellent, B - Good, etc.) 
Are marks based on achievement ONLY as determined by objective 
criteria? Yes 
No 
If "No", please indicate the subjective criteria used. 
If "Yes”, how do you report or provide for effort, participation, 
behavior, citizenship, etc.? 
With reference to the enclosed explanation of the Amherst marking 
system, under "Suggested Percentage of Average of Normal Class", do 
you feel that this distribution GENERALLY is consistent with the 
distribution of marks in your system? 
Yes__ 
No 
If "No", where is the inconsistency? 
- 2 - 
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Have you changed your marking system in the past ten (10) years? 
Yes 
Ho___ 
If ^Yes11, why and, briefly, what was the change? 
(use other side of page) 
III. REPORTING 
How many marking periods do you have during the school year? . 
What system do you use to report marks to the parents? (e.g. report 
cards, conferences, etc.) 
IV. 
Does the mark a student receives indicate? 
(1) His mark for the current marking period only? Yes 
No 
(2) His cumulative mark, from the beginning of the school 
year to the end of the current marking period? Yes 
No 
GENERAL COMMENTS 
In general, has your marking system been criticized frequently by 
(a) parents, (b) students, (c) teachers, on any particular phase of it? 
No _ '__ 
Yes (indicate a, b, or c above) 
If ffYesff, what was criticized? 
In general, are the administrators and teachers of your system 
satisfied with the marking system? 
What would you consider the main advantages of the system you use? 
What would you consider the main disadvantages (if any) of the 
system you use? 
V. REMARKS 
Would you like a copy of the results of this study sent to you? 
Yes__ 
No 
appendix b 
THE PARTICIPATING SCHOOLS 
THE PARTICIPATING- SCHOOLS 
Regional 
Ac ton-Boxborough 
Frontier 
King Phillip 
Line oIn-Sudbury 
Mt. Everett 
Narragansett 
Pentucket 
Pioneer Valley 
Ralph C. Mahar 
Silver Lake 
Tan t as qua 
Wachusett 
Ac t o n-Boxb o r ough* 
Andover 
Ayer 
Bedford 
Dalton 
Easton 
Falmouth 
Foxboro 
Franklin 
Grafton 
Hingham 
Ipswich 
♦Also listed under 
#Also listed under 
College Town 
Mansfield 
Middletown 
MASSACHUSETTS 
College Town Others 
Bridgewater Agawam 
Lowell Auburn 
Medford Chicopee 
North Adams Fairhaven 
Northampton Plymouth 
Salem Middleboro 
Williamstown Rockland 
Somerset 
Southbridge 
Winthrop 
NESDEC 
ir-rniw im n ■■  .min—i* 
Lexington 
Lynnfield 
Marblehead 
Marlboro 
Medford« 
Natick 
North Andover 
North Attleboro 
Northbridge 
Norwood 
Reading 
Salem# 
Regional 
College Town 
CONNECTICUT’ 
Others 
Derby 
Southington 
Wallingford 
Watertown 
Wethesfield 
Scituate 
Sharon 
Stoneham 
Swampscott 
Wellesley 
Westboro 
Weston 
West Springfield 
Westwood 
Wilmington 
Winchester 
Woburn 
NESDEC 
Berlin 
Bloomfield 
Newington 
Simsbury 
Windsor 
THE PARTICIPATING SCHOOLS (CONT!D) 
College Town 
.* ... « 
Farmington 
Gorham 
Lewiston 
Mach i as 
College Town 
Durham 
Manchester 
Plymouth 
College Town 
Burlington 
Middlehury 
Winooski 
MAINE 
Others 
South Portland 
NEW HAMPSHIRE 
Others 
Claremont 
Dover 
RHODE ISLAND 
NESDEC 
Bristol 
East Greenwich 
Middletown 
VERMONT 
Others 
Barre 
St* Albans 
Montpelier 
NESDEC 
Gorham* 
Rockland 
Sanford 
Westbrook 
KB SPEC 
Exeter 
Lebanon 
Manchester* 
KBSPEC 
Bennington 
Middlebury* 
Brattleboro 
♦Also listed under College Town 
APPENDIX C 
THE LETTER OF TRANSMITTAL 
AMHERST-PELHAM REGIONAL SCHOOL DISTRICT 
Amherst, Massachusetts 
October 3$> 1958 
Dear Fellow Superintendent: 
A group of my teachers from the Amherst Regional High School, and 
the Amherst Regional Junior High School, in cooperation with the School 
of Education at the University of Massachusetts, is conducting a study 
to determine methods of determining and reporting pupil progress, 
particularly as it applies to marking systems. 
Amherst is a town of approximately ten thousand population, and as 
you know, it is the home of Amherst College and the University of 
Massachusetts. The Amherst-Pelham Regional School District is made up 
of four town having a combined population of approximately thirteen 
thousand. These towns are Amherst, Pelham, Leverett, and Shuteshury. 
Your school system has been selected by my group because of the 
fact that it is similar to our system in one or more of the following 
ways: . 
1. It is a regional school system. 
2. It is a college community. 
3* The number of students served is approximately the same. 
4. You are involved in one way or another with NESDEC. 
Enclosed you will find a questionnaire which I would appreciate 
having completed and returned to us in the stamped, adressed envelope 
provided. In order to make the study meaningful, please answer as 
accurately as possible but provide general statements so that the 
committee can gain an over-all concept of the marking and report systems 
now in use in your secondary schools. 
Enclosed, also, is a copy of the explanation of the current marking 
system of the.Amherst Regional High School. I hope that this will be of 
some interest to you and that it will assist you in completing the 
que s tionnaire• 
. ...... • 
If you would like a copy of our findings, please indicate in the 
appropriate space on the form provided. 
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I appreciate your willingness to “be of assistance at this busy 
time of the year. 
Sincerely yours, 
/s/Ralph W. Goodrich 
Ralph W. Goodrich, Superintendent 
Amherst-Pelham Regional School District 
Enclosures: 
(1) Questionnaire 
(2) Explanation of AmherstSs marking system 
(3) Self-addressed, stamped envelope 
.APPENDIX D 
EXPLANATION OP THE PHESENT AMHERST--PELHAM REGIONAL HIGH SCHOOL 
MARKING SYSTEM 
AMHERST REGIONAL HIGH SCHOOL 
Marking System 
Marks 
w— lii -4a— 
A 
B 
Of 
0 
D 
F 
Meaning 
Unusually good work 
Suggested 
Percentage of average 
of normal class. 
Good work; ability to continue in 
higher institution 
Good work but spotty or incon¬ 
sistent. Indicates B is possible 
with application. 
Average work 
Barely passing. Credit is given 
but pupil cannot take next higher 
course in subject. (Do not use as 
year end mark in English.) 
- 10$ 
- 25$ 
5$ - lo$ 
35$ - 
20$ - 25$ 
Failure - No credit 
1. Marks represent the best judgment of the teacher as to achievement 
onl£ of the pupil in the subject. Such judgment should be supported by 
and be consistent with such tests or other objective criteria as the 
teacher may devise. 
2. Marks should be cumulative so that the last mark represents the 
pupil's achievement to that point, and thus no averaging will be 
necessary at the end of the year. Marks may be shaded occasionally for 
morale building, but the year end mark should represent achievement 
only. 
3. Special Curriculum teachers should be guided as much by the effect 
of the mark upon the morale of the pupil as they are by achievement. 
4. Attitude Marks - Important points to be considered; 
a. Preparation of lesson to best of ability 
b. Alertness in class 
c* Cooperation in class 
d. Make-up of work lost through absence 
e. General behavior 
1 - Excellent in all the above points. This mark should represent 
something positive in the way of contribution to the spirit of 
the class either by action or example. 
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2 - Good in most of the above points, with only occasional lapses, 
and no flagrant defects. Probably there will be as many of 
this mark as of 1*3. 
3 — Unsatisfactory* Interferes with the class as a smoothly 
running social group; bad example to others in this and in 
lack of interest in scholarship; disorderly; insubordinate. 
This mark should be used if any of the above defects, either, 
by itself or with others, is enough to hurt the efficiency 
of the class, or to interfere with the student*s own success* 
APPENDIX E 
THE PRESENT AMEERST-PELHAM SECONDARY SCHOOL REPORT CARD POMS 
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PROGRESS IN SCHOLARSHIP AND ATTITUDE 
1 2 3 4 5 
English 
Physical Education 
Health 
Mathematics 
Science 
Social Studies 
i 
General Shop 9 
Home Economics 
Intro, to Indus. Arts 
Jr. Business Training 
Latin I 
World Geography 
Art 
Music 
Practical Arts 
Intro, to Business 8 
Intro, to Language 8 
Scholarship is Marked by Letters as Follows: 
A—90-100 D—60-69 
B—80-89 F—Below 60 
C—70-79 Note—see below 
Attitude Toward Work is Marked by Figures as Follows: 
1— Excellent 3—Unsatisfactory 
2— Average 
Determining Factors in Attitude Marks: 
1. Preparation 3. Cooperation 5. Workmanship 
2. Alertness 4. Promptness 6. Self-Reliance 
7. Effort 
Note: C+ may be used as an incentive mark showing strong C 
work. With more effort the pupil could probably earn B. 
«iiiiaiiiiiaiaiMiiaiiiiiiiiiiaaiaaiiaaiiaiaiiaiiiiiaiimiiiim!immimiimiiiaiiiiiiaiaiiiiiaiiiiiaimiiiiiaiii!iitiiHiiiiiiiiiiiaiiiiiaiiiimaimaiamiai» ji
aa
aa
iaa
taa
iaa
aa
aii
M
aa
aa
iaa
aa
aa
iai
aa
aa
aa
aa
iaa
aia
aia
iaa
aa
Bi
aB
aa
aa
aa
iaa
aia
aa
aa
aa
aa
Ba
aa
aii
aa
aa
iaa
aa
aa
aa
aa
aa
aa
am
aa
aa
aia
iaa
aa
aa
aa
aa
aa
aia
iaa
aa
aa
aa
iaa
aa
aa
aa
aB
iai
iaa
aa
aa
aa
aa
aa
aia
aa
aii
iii
aia
aa
aa
aa
aa
aa
iii
iia
iia
aa
aa
aia
aa
aia
aa
aa
aa
aia
aia
aa
aa
iaa
aa
aa
aia
aa
iaa
aia
iti
iii
iaa
iai
aa
i .
.
.
 
m
 iiiiu
iiiian
aai
 
-aaaaaaaaaaaaaaiaaaaaaaaaaaaaaaaiiaaaaaaaaaaaaiaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaiaaiaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaiaaaaaaaaaaaaaaaaaaaaai 
PROGRESS IN CITIZENSHIP 
1 2 3 4 5 
Courtesy 
Reaction to Criticism 
School Service 
Sportsmanship 
Home Room Citizenship 
E=Excellent P=Average 
G=Good U=Unsatisfactory 
ATTENDANCE RECORD 
1 2 3 4 5 
Days Absent 
Times Tardy 
ACTIVITIES AND CLUBS IN WHICH 
THE PUPIL PARTICIPATES 
-r 
1 2 3 4 ! 5 
Band 
Baseball 
Basketball 
Chorus 
Clubs 
Dancing 
Dramatics 
Football 
• • 
Intramurals 
Orchestra 
s 
Student Council 
_ 
I 
1 1 
•
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Amherst Regional High School 
» 
SCHOLARSHIP 
SUBJECT 1 2 3 4 5 
English 
Physical Educ. 
Each mark represents the standing from September to the end of that period. 
To be a Junior a student Points previously credited . 
must have at least 2l]/2 points; Credited this year . 
Senior, 42; to graduate, 70. Total . 
CITIZENSHIP 1 
i \ * 
l 2 3 4 5 
\ 
Home Room 
Study Hall 
Class: 
\ 
i • 
Other: 
No mark indicates satisfactory citizenship. 
The mark of U indicates unsatisfactory citizenship and a need for 
improvement. 
ATTENDANCE l 2 3 4 5 
Total Days Absent 
Total Times Tardy 
I 
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